Introduction
Over the two last decades, a significant amount of attention has been directed toward researching career beliefs. Career beliefs are a "conglomerate of attitudes, opinions, convictions and notion, (which) seem to cohere together to create mind-sets and beliefs that underlie people's orientation to the idea of a career" (Arulmani & Nag, 2008: p. 5; Arulmani, Van Laar, & Easton, 2003: p. 194) . Career beliefs are defined as positive and negative thoughts or assumptions people hold about themselves, occupations, and the career development process (Roll & Arthur, 2002) . Career guidance practitioners can often identify several beliefs of their clients, which influence career decision making. Negative thoughts prevent the person to think in a systematic and organized way to solve a problem or to make a favorable decision. By contrast, positive thoughts help the person to successfully combine his knowledge of himself and the world of work and solve career related problems (Saunders, Peterson, Sampson, & Reardon, 2000) . All career choices or changes in career behavior require some kind of cognitive intermediation, and career beliefs operate as the intermediate factors that direct these changes in a certain direction (Keller et al., 1982) .
The present paper, after introducing readers to the theoretical concept of career beliefs and the high importance of people's cultural background, presents the results of a research regarding career beliefs of Greek and immigrant students who attend Secondary Vocational Education Schools in Greece.
The major role of career beliefs in career development has been demonstrated in several studies (Amundson 1997; Chartrand & Rose, 1996; . People's beliefs about themselves and the world of work influence their approach to learning new skills, developing new interests, setting career goals, making career decisions, and taking action towards career goals. Career beliefs may also, be manifested in various ways during the different stages of the career decisionmaking process affecting individual's aspirations and actions (Austin, Wagner, & Dahl, 2003) , which can lead to making career decisions in a certain manner (Clarkson, 2003) . The majority of researches regarding career beliefs focus on negative beliefs that can result in lack of satisfaction with the particular choice, reduced self-esteem and low confidence in his ability to take effective decisions (Santos, 2001) . The various researchers have used several different terms to describe these negative career beliefs, such as: misconceptions (Thompson, 1976) , dysfunctional career beliefs (Krumboltz, 1990) , self-defeating assumptions (Dryden, 1999) , irrational expectations (Nevo, 1987) , dysfunctional cognitions (Corbishley & Yost, 1989) , faulty selfefficacy beliefs (Brown & Lent, 1996) and dysfunctional career thoughts (Peterson, Sampson, & Reardon, 1991) .
According to the theoretical principles of the Social Cognitive Career Theory (SCCT) (Lent, Brown, & Hackett, 1994) and the Social Learning Theory (Mitchell, Jones, & Krumboltz, 1996) career behavior is largely determined by a person's beliefs and thoughts. Career counselors may help individuals to recognize, challenge and change such beliefs and to develop readiness to respond to opportunities in a more rational way (Nathan & Hill, 2006) .
In recent years, career decision-making is a difficult and confusing process, as career moves away from the older, linear model based on a network of professional and educational beliefs and experiences (Cameron, 2009) . Rising unemployment and economic insecurity lead to psychosocial problems and maximize negative and dysfunctional thoughts.
Cultural Diversity and Career Beliefs
A growing number of published international studies indicate that cultural diversity affects career beliefs. Minority populations confront significantly more problems in their career development (Luzzo & McWhirter, 2001; Perrone, Sedlacek, & Alexander, 2001 ). Groups of culturally diverse population seem to avoid systematic long term planning and tend to aspire for careers that are considered lower in prestige (Misra & Jain, 1988) . According to Gloria and Hird (1999) minority students might have the skills and abilities to successfully compete with majority students and make career decisions, but they may not believe that they will be allowed to enter or to be accepted in the labor force under the same terms with the majority students. It is much more likely for minority population to consider their race as an obstacle in their career development (Luzzo, 1993) . Recent researches in minority students showed that they anticipated more obstacles in their future career than the majority students (McWhirter, 1997), and had much lower self-efficacy beliefs regarding their ability to overpower these obstacles (Luzzo & McWhirter, 2001) .
Beliefs incorporated in the culture of community are likely to be transferred to the younger members through a process of social learning, while the appeared models of career opportunities, the limited representative experiences, and failures play an important role in the development of self-efficacy for the career planning (Frost & Marten, 1990) . When these beliefs function as a barrier and do not permit the individuals to engage in career decision making, career counseling should focus in changing these beliefs to more functioning ones.
Many researchers focused on minority groups' ability to overcome the various social, educational, and economical obstacles, highlighting the importance of social support, family, socioeconomic status, and intervention programs (Stewart et al., 2008) . The great significance of feeling that their significant others (parents, teachers, etc.) support them and have faith in their abilities and possibilities has been noted by many researches (Fisher & Padmawidjaja, 1999; Juntunen, Barraclough, Broneck, Seibel, Winrow, & Morin, 2001) .
Greece hosts a large number of foreign students. Immigrants are estimated in about two millions (in an eleven million population country) and they represent a 10% of students in Greek schools (IPODE, 2009) , while in many schools of Athens immigrant students exceed 80%.
1 They are vulnerable to discrimination, poverty and exploitation. The large percentages of immigrants create a new situation: research has to be conducted to determine their needs in order to see what kind of intervention programs should be implemented. It is important to take into consideration that they do not constitute a homogeneous group and therefore the various subgroups have different characteristics (Drosos, 2011; Motti et al., 2005 Motti et al., , 2008a Motti et al., , 2008b . The underlying assumption of various studies regarding cultural diversity and career development in Greece, was that the culturally diverse students face problems in career decision making as they have lower level of world of work knowledge (Drosos, 2007 (Drosos, , 2011 , tend to have problems in career exploration (Sidiropoulou-Dimakakou, 2003) and seem to exhibit negative and unhelpful beliefs to the affective dimension of career decision making (Drosos, 2007 (Drosos, , 2011 Drosos & Kassotaki, 2005; Sidiropoulou-Dimakakou, Argyropoulou, Mylonas, & Besevegis, 2008) . Additionally immigrant students in Greece tend to aspire for careers that are considered lower in prestige (Drosos, 2007; Drosos & Kassotaki, 2005; Papadopoulou, 2005; Sidiropoulou-Dimakakou & Drosos, 2010) . Their aspirations reflect Greek society's career stereotypes regarding minority population and their own negative career beliefs, as well as the actual image of labor market, and as Sidiropoulou, Argyropoulou and Drosos (2008) have stated "there is a tendency for the development of an opinion in society regarding which careers are considered suitable for Greeks and which for immigrants, similar to the stereotypes regarding the men's and women's careers".
The highest proportions of foreign students appear in Secondary Vocational Education. According to the statistics of the Greek Ministry of Education 2 for the academic year 2007-2008, a percentage of 12.8% of non-Greek students attended Vocational High Schools while the percentage of those attended General Education schools was only 4.3%. Secondary Vocational Education is provided by Vocational High Schools and Vocational Schools, and seeks to combine general education with technical vocational knowledge, in order to develop skills, initiative, creativity, and critical thinking of students. The curricula of the Vocational High Schools include a limited number of general education courses, and a larger number of technicalprofessional and laboratory exercises. The main reasons of nonGreek students to continue their studies in vocational rather than general education are the following: a) there are only a few language courses in the curriculum of vocational schools and b) the degree of specificity allows access to the labor market without further studies (Skipitari-Vantsioti, 2011) . The connection of Secondary Vocational Education with the labor market (if supported by governmental policies) will be crucial in addressing the problem of unemployment. In accordance with the provisions of CEDEFOP 3 on developments in the field of employment in Greece, there will be a growth in jobs that need middle-level skills workers, such as the graduates of secondary vocational education. It should also be noted that in countries where Technical-Vocational education is widespread, the youth unemployment rate is lower. Finally, CEDEFOP emphasizes the need of assistance and rehabilitation programs for the guidance of students so that students can expand their options and capabilities.
The Present Study
The specific goals of the present study are to investigate the career beliefs of Greek and non-Greek Vocational Education students; and the effect of demographic variables (e.g. gender, immigrant status, parents' educational level) in these beliefs.
The findings of the present study should be regarded as a first stage exploratory attempt. We believe that the results may contribute to the understanding of students' career development and decision-making process and have practice implications for the design of career guidance activities which focus on the specific needs of Vocational Education students.
Method Participants
The present study consists of a total sample of 238 students who attend Greek Secondary Vocational Education schools in the region of Attica. The sample comprises 184 (77.3%) male and 54 (22.7%) female respondents. The average age is 16.36 years (SD = 1.30). 165 participants (69.3%) are Greek, while 73 (30.7%) are immigrants.
Regarding the participants' parents educational level it was found that the majority has completed the nine years compulsory education, whereas a large percentage consists of University graduates and of Primary Education graduates ( Table 1) .
Instrumentation
Career beliefs were assessed by Career Beliefs Patterns Scale (2) (Arulmani & Nag, 2008) , which is consisted of 32 vignettes. The items are representing as vignettes describing life situations and are designed to understand negative career beliefs among students. Responses are recorded on a 7 point Likert response continuum of I would not agree with this at all (1) to I agree completely (7). Seven factors are obtained from the factor analysis of the CBPS, which are called Proficiency Beliefs, Control and Self-Direction Beliefs, Culture and Common Practice, Selfworth, Persistence Beliefs, Fatalism Beliefs Scale and Caste Beliefs Scale.
Proficiency Beliefs Scale (8 items): The vignettes in this factor appear to tap the respondent's beliefs about the importance of acquiring qualifications and skills that enhance personal proficiency for an occupation before entering the world of work. They describe the willingness to submit to the rigors of a formal training programme and spend resources (time, effort and finances) to achieve the distinction of being formally quailfied as per the norms of their society.
Control and Self-Direction Beliefs Scale (8 items): These items describe circumstances reflecting the individual's sense of control over his or her life situation and orientation to directing his or her life. Mind-sets in this category are linked to the career aspirant's belief that he or she could deal with the exigencies presented by life situations and the orientation to direct and take charge of the way in which his or her life progresses. These vignettes reflect the confidence to manage the trajectory of one's life.
Culture and Common Practice (5 items): These items describe culturally embedded attitudes to career preparation. They reflect common practice and unwritten norms that orient the people of a community and shape their career preparation behaviour.
Self-Worth (2 items): These items refer to beliefs related to personal ability for career preparation. The items reflect an overall orientation to being able to prepare for a career. The items also tap the respondents' self-worth in relation to academic performance and career preparation.
Persistence Beliefs (3 items): The vignettes in this factor are reflecting the determination to work toward future career goals in spite of difficulties and barriers encountered during the process of career preparation. Beliefs within this category reflect the resolve to persevere with determination toward career goals. These items also reflect a sense of purposefulness and resolve to strive for positive outcomes in the future. To this end they reflect the quality of the respondent's orientation to the future.
Fatalism (4 items): The items portray a sense of resignation and a passive acceptance of one's life situation. These vignettes are coloured by the feeling of pessimism and a sense that nothing can be changed and that matters are preordained by more powerful forces.
Caste Beliefs (2 items): Caste by its very nature is based on occupational structures and hierarchies that are deeply embedded in India culture. It is possible that while a person from a "lower caste" may be able to break through the material disadvantages inflicted by caste, socio-cultural forces may continue to influence mind sets which in turn could have an impact on career preparation.
The Cronbach's alpha coefficient was used to estimate the internal reliability of the seven sub scales, measured from 0.44 to 0.69 for each one of the 7 factors (Arulmani & Nag, 2008) .
Following a review of available career beliefs measures, the Career Beliefs Pattern Scale was selected to be translated into Greek and used. The selection was made based on the following theoretical and psychometric evidence: 1) In the present study we were interested to measure a number of beliefs tapped by this instrument e.g. culturally embedded attitudes to career preparation, socio-cultural forces that influence career beliefs.
2) Construction and standardization samples of CBPS included a number of 1253 students of vocational institutions, and the mean age of the total sample was 16.40 years.
3) CBPS is consisted of vignettes which are describing life situations and are designed to understand negative career beliefs among students. The use of vignettes has been found to be a credible research device in situations when the re-creation of real life event is difficult (Wilson & While, 1998) , while it seems to offer enjoyment and creativity for the informant (Schoenberg & Raydal, 2000) . 4) As an alternative tool we studied the CBI (Krumboltz, 1991 (Krumboltz, , 1999 and decided not to use it in the present research. Our skepticism had to do partly with the fact that many of the beliefs measured by this instrument were not of our scientific interest. Besides, concerns have been expressed regarding internal consistency of some scales (AMECD Newsnotes, 1992; Dolenz, 1993; Fuqua & Newman, 1994; Turner, 2011) , and suggestions have been done for reorganizing scales to improve reliability and validity (Dolenz, 1993; Fuqua & Newman, 1994) . Also, it has been stated that it is not clear how beliefs are defined in the CBI framework (Walsh, 1994) , and that it has not been established how the scale scores relate to career progress or development (Wall, 1994) .
In order for the instrument to correspond to the Greek educational system and the Greek society structure we translated it into Greek and adapted several items. During this phase periodic e-mail communication between the translator and the author of the English version were established. In a pilot study the translated CBPS was administered to a small sample of Greek (N = 10) and non-Greek (N = 10) vocational high school students to seek feedback on the meaning of the items. Based on the participants' responses and general comments, further changes were made to the CBPS.
Procedure
The Greek version of the CBPS was administered during regular class hours. Students were asked to read the instructions carefully and after the administration they had a short debriefing about the purpose of the study and were thanked for their participation.
Results
Exploratory factor analysis was conducted to categorize the scale's items into larger homogeneous groups, in order to better describe the internal structure of the students' responses. Factor analysis included 32 items for the 238 students. Principal Component Analysis with varimax rotation was used as extraction method. Through repeated iterations, it was decided to dismiss 4 items that did not fulfill the statistical conditions to be included in the factorial structure. The following criteria were used to determine the extraction of the factors:
a Table 2 .
The five factors can be described as following: 
1) Culture and Common Practice:
This factor refers to career beliefs and to attitudes regarding career preparation that have been developed through society's and culture's unwritten norms and rules (e.g. gender issues: Girls can get educated up to a certain level and then they have to stop. Their basic responsibility is their family). A high score in this factor indicates the great significance of these unwritten norms.
2) Proficiency Beliefs: This factor refers to a person's beliefs regarding the necessity of acquiring qualifications and skills that will maximize his/her performance at work, or will allow him/her to search for a more suitable occupation (e.g. Exams for entering University are too difficult for me to pass. So, it is better to try for a job without trying to pass these exams). People with high scores in this factor have great willingness to undertake the necessary training in order to acquire qualifications and skills.
3) Control and Self Direction Beliefs: This factor refers to the level of the confidence to manage the trajectory of one's life. Situations and experiences influence the direction that one's life can take. The items in this Factor describe circumstances reflecting the individual's sense of control over his or her life situation and orientation to directing his or her life (e.g.
Working hard is not enough. Luck and other factors are important. Without that success in life may not become a reality).
A high score in this factor indicates that the person feels that he/ she is in control of his/ her life. 4) Persistence Beliefs: This factor refers to the person's determination to achieve his/her career goals and overcome all possible barriers and problems that will occur during career preparation (e.g.
E. has taken up a course that will give him/ her a good job. But after joining E. found that the course is taught in English. His/ her English is poor. So E. is thinking of dropping out of the course).
A high score in this factor indicates high level of determination to fulfill career goals and a sense of purposefulness.
5) Fatalism and Socioeconomic Status Impact:
This factor refers to a passive attitude towards life, and a feeling of pessimism that nothing can be changed as everything is already preordained. The factor also reflects the feeling that the person's socioeconomic status has a major role in his career development and determines his career future (e.g. I think that the socioeconomic status of my family has a strong influence on my career development). A high score in this factor indicates that the person has a high level of pessimism and he/she attributes a great importance to his/her socioeconomic status regarding his/her career future.
The estimated internal consistency coefficients of the aforementioned categories of CBPS were 0.75, 0.73, 0.63, 0.60 and 0.60 respectively.
While in the original Indian version of CBPS "higher scores indicate higher negativity in the content of career beliefs" (Arulmani & Nag, 2008: p. 16 ), we have chosen to calculate the scores in each factor having in mind that higher scores will indicate higher degree of the particular characteristic (e.g. a high score in the "Proficiency beliefs" subscale indicates great willingness to acquire qualifications and skills, a high score in the "Control and self-direction beliefs" subscale indicates that the person feels that he/ she is in control of his/her life, etc.).
Subsequently, we tested for normality of the distributions using the K-S test in order to determine whether we should use parametrical criteria or not. All distributions were normal. We also calculated the mean scores and standard deviations of the five career beliefs factors (c). The minimum possible score in each category is 1 and represents low level of the factor while the maximum possible score is 7 and represents high level of the factor.
Most of the factors had rather high scores. The highest score was on "Proficiency Beliefs" (M = 5.18, SD = 1.20). Subsequently, quite high scores were achieved in "Persistency Beliefs" (M = 4.79, SD = 1.22) and in "Control and Self-Direction Beliefs" (M = 4.32, SD = 1.11). Finally, the lowest scores were in "Fatalism and Socioeconomic Status Impact" (M = 4.09, SD = 1.28) and in "Culture and Common Practice" (M = 2.87, SD = 1.15).
Two-way ANOVAs were used to assess the effects of both gender and immigrant status on career beliefs' levels. The analyses comprised a 2 (gender: male vs female) × 2 (immigrant status Greek vs Non-Greek) between-participants design with the career beliefs' factors as dependent variables.
The ANOVAs revealed a significant main effect for gender regarding "Culture & Common Practice" [F(1,234) = 6.89, p < 0.01]. Male students had significantly higher scores (M = 3.04, SD = 1.13) than female students (M = 2.31, SD = 1.03) in "Culture & Common Practice". No significant gender main effects were found regarding the other career beliefs factors.
Immigrant status had significant main effects in all career beliefs factors. Greek students had significantly higher scores than immigrant students in "Proficiency Beliefs" Table 3 presents the F ratios, mean scores and standard deviations of career belief factors for the Greek and immigrant students.
No significant interactions between gender and immigrant status were revealed.
The correlations matrix between career beliefs factors scores, students' age and parents' educational level is displayed in Table 4 . As expected, there are many low or medium but significant correlations between the factors (in the expected direction). This is a supporting evidence for the factors' independence. Age is not correlated with any career belief factor. Finally, parents' educational level is positively correlated with "Proficiency Beliefs" (r[father] = 0.22, p < 0.01, and r[mother] = 0.13, p < 0.05 ), but the correlation is quite low. Further analyses to examine parents' educational level and career beliefs relationship separately for Greek and immigrant students revealed no significant correlations for immigrant students, while for Greek students there were: a) low positive significant correlation with "Proficiency Beliefs" (r[father] = 0.32, p < 0.001, and r[mother] = 0.24, p < 0.01) and b) low negative correlation between father's level and "Culture and Common Practice" (r[father] = -0.22, p < 0.01).
Discussion
The results of our research suggest that the following five factors contribute to career beliefs of students who attend Secondary Vocational Education schools in Greece: "Culture & Common Practice", "Proficiency Beliefs", "Control & Self Direction Beliefs", "Persistence Beliefs", "Fatalism & Socioeconomic Status Impact". Career Beliefs Patterns Scale (2) seems to be a reliable measure of negative career beliefs in the Greek context.
There is a great coincidence of the factors found in the present study with the factors of the initial research in India. We can see that the original factors "Fatalism" and "Caste Beliefs" (proposed by CBPS authors) constitute a new factor which was labeled "Fatalism & Socioeconomic Status". Additionally, the original factor "Self-Worth Beliefs" was not foundby the Factor Analysis. It should be mentioned that the original factors "Caste Beliefs" and "Self-Worth Beliefs" were comprised by only two Correlation is significant at the 0.01 level (2-tailed).
*
Correlation is significant at the 0.05 level (2-tailed).
vignettes and they had quite low reliability coefficients (0.44 and 0.46) (Arulmani & Nag, 2008) . Despite the small differences in the factorial structure, the results of our research seem to be the most prominent and provide us the best description of the internal structure of the students' responses.
The factors "Proficiency Beliefs" and "Persistence Beliefs" were quite high for the students of the sample. High scores in "Proficiency Beliefs" shows students' willingness to submit to the rigors of a formal training program and spend resources (time, effort and finances) to achieve the distinction of being formally qualified as per the norms of their society. Accordingly, high scores in "Persistence Beliefs" reflect a sense of purposefulness and resolve to strive for positive outcomes in the future. Therefore, our results suggest that a high proportion of students attending secondary vocational education in our country has understand the importance of obtaining certification and qualifications for entering the world of work and recognizes the existence of difficulties due to learning, social, employment conditions, so as to adopt positive beliefs to address them.
We should also highlight the quite low score in the "Culture and Common Practice" factor, which indicate that unwritten norms are of low significance for the students. Culturally embedded attitudes, such as gender issues, regarding career preparation do not work very negatively for the students of our research orienting them to certain careers and shaping their career behavior 4 . Although immigrant students had a higher score than natives, their level of these dysfunctional thoughts was relatively low as well.
The present research found also significant relationships between students' gender and the level of career beliefs' factors. In "Culture and Common Practice" males reported higher scores than their female classmates. This means that in the aforementioned factors males revealed more negatives career beliefs to culturally embedded attitudes regarding career preparation. Males seem harder to reject beliefs and practices on education and vocational rehabilitation that are considered culturally established in our country, compared with females. This comes as no surprise, considering that female students in vocational schools have already made a choice (attending vocational education) that seems to be the first major confrontation with the prevailing perception "describing" the sector of vocational education as more suitable for males.
Greek students were found to have fewer negatives career beliefs than immigrant students. These differences existed in all the career beliefs factors. These findings may be associated with immigrant students' adjustment difficulties to the demands of the Greek educational system, and difficulties of integration and acceptance by the entire educational community. Contemporary studies indicate that the "immigrant status" is associated with the person's self-perception, the way he/she understands his/her career opportunities, and his/her self-restricted beliefs (Drosos, 2011; Luzzo, 1993 , Luzzo & McWhirter, 2001 McWhirter, 1997; Motti-Stefanidi et al., 2005; Sidiropoulou & Drosos, 2010) . According to Gloria and Hird (1999) minority students might think that they will not be accepted in the world of work under the same terms with the majority students, although they may have the abilities and skills to successfully compete with them. There is a distinction between the career opportunities that a person has; and the career opportunities that he believes he has (Griffith, 1980) .
Our results are consistent with various researches in Greece and abroad. Luzzo (1993) reports that it is much more likely for African-Americans, Asian-Americans, Hispanic-Americans and Philippian-Americans to perceive their race as an obstacle to their career development in comparison to European-Americans. McWhirter (1997) found that Mexican-American students anticipated more barriers in their future careers than Euro-peanAmericans. According to Luzzo and McWhirter (2001) minority populations not only anticipate more obstacles, but they also have less self-efficacy beliefs regarding their ability to surpass them. Finally, recent researches in Greece found that immigrant students have lower levels of self-efficacy (Motti-Stefanidi et al., 2005) and report a higher level of dysfunctional career thoughts (Drosos, 2011; Sidiropoulou & Drosos, 2010) than their native classmates.
Finally, a significant relationship was revealed between parents' educational level and "Proficiency Beliefs" for Greek students, suggesting that parents with higher education level convey positive values to their children, which estimate educa-tion as an important factor of personal and career development. However the correlation was rather low, while no such correlation was found for immigrant students. Other findings have highlighted the important role that parents play in the career beliefs of Greek (Gari, 1993; Sidiropoulou-Dimakakou, Mylonas, & Argyropoulou, 2003) and non-Greek students (Sidiropoulou-Dimakakou, Argyropoulou, Mylonas, & Besevegis, 2008) . Further research is necessary for a better understanding of the relationship between the family's educational status and career beliefs.
Implications for Career Counselors in School Settings
Career counsellors and school vocational guidance practitioners have the duty to help individuals who are less fortunate and thus socially excluded by virtue of who they are, where they are, or some combination thereof to overcome hopelessness and lack of motivation based on perceived lack opportunities and power, as well as perceived personal inadequacies and lack of confidence (Blustein, 2001 (Blustein, , 2006 . As noted above, career counseling that address career beliefs could create a platform upon which young people approach career decisions making and planning in a more proactive manner (Arulmani, Van Laar, & Easton, 2003) . Initially, career counselors are necessary to assist the individual to be creative in finding alternative pathways to achieve important goals.
The present research has indicated that investigations into social-cognitive variables such as career beliefs could play a vital role in redefining the practice of career guidance in Greek society. Nevertheless, a wide study regarding the relationship of various socio-economic factors (such as unemployment, economic crisis, performance, employment opportunities) and negative career beliefs could help us to improve more the career counseling services in the shadow of the recent economic crisis that has hit Greece.
Limitations of the Study
This study is not without limitations. First, all the data were collected by self-report scales; and this may raise issues regarding the truthfulness of the responses. Second, results of this study cannot be generalized to all vocational education students due to the small sample, and to the fact that all schools were selected from within a specific district. Additionally, the use of parents' educational level as an indicator of the student's socioeconomic status is not an efficient way of measuring the specific variable, although it is widely used. Another weakness may be that immigrant students were considered as one homogeneous group, despite the fact they originated from different countries. The small size of the sample did not allow us to examine differences between the various countries, but further research is needed.
Conclusion
Regarding the present study's aims, the results provide us a quite interesting image of the vocational education students' career beliefs. Despite the above limitations, the findings could help career counselors who work with vocational education students in better understanding their clients' career development and decision making difficulties. Career beliefs may be associated with various other variables, e.g. students' school grades, students' career aspirations, personality characteristics, etc.; and more research is necessary to guide career intervention efforts for these students. Future research should also examine further discrepancies in career development among immigrant students as means of beginning to address inequities.
